A common assignment in undergraduate aging courses requires students to consider or complete advance care plans for themselves. Due to the sensitive nature of this topic, it is important to consider student appraisals of such assignments. Using the transactional model of stress and coping, the current study used content analysis to examine student reactions to considering their own advance care planning. Participants included 151 students, diverse in race/ethnicity, in a Psychology of Aging undergraduate course at a large public university in the United States. Students were first exposed to course material related to death, dying, and bereavement, in addition to detailed advance directive forms, and were subsequently asked to discuss the importance of, and their preparedness for, their own advance care planning via a written assignment. Codes represented primary and secondary appraisals, coping efforts, and responses, and data was analyzed using ATLAS.ti software. Findings suggest that primary appraisals (perception of effect on well-being) ranged from positive to threatening, and secondary appraisals (perception of coping resources) focused on availability of internal and/or external resources. Themes such as traumatic experiences with death, feeling ill-prepared due to lack of knowledge or experience, and welcoming the opportunity to consider completing advance care plans emerged. Overall, results suggest that when designing assignments that require completion of advance care plans among undergraduate students, students should have the opportunity to discuss personal concerns first, and that some initial class activities should focus on preparatory tasks rather than just completion of advance care plans.
SERVICE LEARNING TO INCREASE EXERCISE IN OLDER ADULTS: TESTING A GROWTH MINDSET INTERVENTION
Abby L. Heckman Coats, 1 Zhaoming Wang, 1 and Therese Miller 1 , 1. Westminster College, Fulton, Missouri, United States Exercise is one of the best ways to maintain psychological and physical health in late life (Kohl et al., 2012) . However, many older adults experience barriers to developing an exercise routine, such as fear/anxiety, limited perceived control, and lack of self-efficacy (Bock et al., 2014) . Recently, successful psychological interventions to encourage exercise have been demonstrated (Brothers & Diehl, 2017; Lachman et al., 2018) . Inspired by this success, we developed a service learning activity to address this communitybased problem. Undergraduate psychology students visited local senior centers. During the visits, the students implemented an intervention to increase physical activity in older adults. Traditionally-aged undergraduate students ate lunch with the older adults and engaged in informal discussions. Then, after establishing rapport, they implemented an exercise-boosting intervention to the experimental group. (A control group did not receive the intervention.) The older adults in the experimental group heard quotes from peers explaining how they had overcome barriers to exercise. The peers' stories included growth-mindset language (Yeager, Paunesku, Walton, & Dweck, 2013) , such as an initial reluctance to exercise, followed by hard work and finally implementing a successful exercise regimen. Then the older adults wrote their own letters to a peer, explaining how they have overcome barriers in the past and how they could continue to do in the domain of exercise. This activity was helpful for both the older adults and the undergraduate students, as documented by qualitative interviews and questionnaire responses. The students reported more positive attitudes about aging after the activity. Myths and stereotypes of sex in late life prevail (e.g., sex becomes unimportant or irrelevant; sex gets worse as individuals age; older adults are asexual). Unless the workforce is adequately prepared and knowledgeable to address the sexual health needs of older adults, it is difficult to disrupt ageism that contribute to discrimination against older adults. Methods: We evaluated a two-day experiential workshop designed for students to develop factual community resources and educational materials related to sex and aging. Results: Using content analysis, we examined open-ended responses from 41 students. We identified three themes that depicted the value of experiential learning, specifically for this taboo topic. Students (1) increased awareness of late life sexual health and behaviors, (2) demonstrated comfort and creative strategies to discuss sex, and (3) appreciated the opportunity for transferable pre-professional skill development. Discussion: Providing pre-professional training helped close the knowledge gap about basic gerontological issues and issues specific to sexual health and sexual behaviors in late life. Students perceived the flipped classroom and collaborative structure of this experiential workshop as beneficial and practical for their learning and professional preparation. They developed skills for translating knowledge into practical resources that likely will transcend professions. Emphasizing the potentially uncomfortable topic of sex and aging provided students an opportunity to increase their comfort when addressing issues they will experience in their various professions. It is critical for gerontology educators to identify strategies to deliver sex and aging education among professionals to enhance interactions with older adults.
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